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Web Advisory Committee (WAC) Annual Report
FY 2008-09
Committee members:  Rob Aken, Doug Boyd, Clay Gaunce, Judy Fugate, Sarah Glassmeyer, Frank Davis, chair.  

WAC discussion of key topics and the completion of a major project, with outcomes, are summarized below.

WAC Charge:

The Web Advisory Committee works with Web Administration and content managers to update, administer and interpret web policies, guidelines and procedures to insure the UK Libraries’ website’s usefulness and accessibility for patrons.  WAC examines the effectiveness of current web policies, guidelines, and procedures, revising them as necessary, working with Web Administration to communicate and administer them.  When necessary, WAC acts as interpreter of the policies, guidelines and procedures.  

Working with the Assessment Librarian, WAC will collect user feedback on the effectiveness of the web site and work with Web Administration and content managers to improve and enhance the Libraries’ web site.

Review of Charge
Merging WAC and WebCon into a single committee, with a unified charge, could improve overall effectiveness for UK Libraries. Any organizational approach would be beneficial that improves standardization and reduces an unintended “silo effect” of smaller overlapping groups operating with minimal coordination.  Ideally, a merged committee would have enough members to allow the formation of subcommittees.  Closer two-way communication with Executive Committee (EC) would help WAC understand the prioritized range of current and upcoming web issues, plus the extent to which WAC oversight is needed.  Designation of an EC member as WAC liaison could help with communication issues.

Refocusing FY10 efforts toward reviewing, updating, and administering policies should be a priority.  UK Libraries has made some major web-related changes during the past few years and others are planned.  WAC evaluation of how web policies can best be written and administered to serve the changing environment would be timely. 


Outcome:  The Dean made the following announcement during an email sent on June 16, 2009:  On the recommendation of 
this committee and the Web Content Working Group, this committee is being reformed with a new charge.

LibGuides
WAC met with Debbie Sharp, WebCon Chair, to discuss the purchase of LibGuides software that would be used to replace the current Research Guides by Subjects.  Many ARL libraries have recently switched to LibGuides and WAC looked at some samples from other libraries.  Debbie had created sample pages and was impressed with the easy and flexible creation of library guides.   WAC had questions about how LibGuides would handle local UK dynamic links.  UK Lib was then in the process of hiring a new programmer and WAC wanted to know this individual’s thoughts regarding structure for creating/displaying Subject Guides.  


Outcome:  LibGuides was approved and purchased by Libraries Executive Committee during Spring Semester, 2009.
Non-Standard Information Resource (IR) records
The main Databases link on UK Libraries homepage currently has over 1,700 titles in the complete A-Z listing. The overall size is getting difficult for patrons to navigate and UKL to maintain. Many of these records do not fit the traditional concept of bibliographic databases.  WAC discussed difficulties associated with non-standard Information Resource (IR) records from the perspectives of the patron, library content manager, and library web administration.
Outcome:  Rob and library programmers have done work to create a solution by allowing limiting to categories such as manuscripts, books, etc.  Programming team has also developed a way to incorporate existing IR resources into LibGuides.

UK Libraries Web Site Undergraduate Student Usability Study

WAC completed a study to test how UK undergraduate students used the UK Libraries (UKL) web site, how students viewed library design, and how well they could navigate the UKL site to effectively complete basic information seeking tasks.  This was the largest project of the current year and represents the completion of a project started during the previous year.

This study has important ramifications for library liaisons, web design, and administration.


Outcome:  The student design and results are listed on pages #2—7 of this document.  

WAC recommendations are listed in page #6 (Section #4) of this document.
Web Advisory Committee (WAC) Undergraduate Student 
Library Website Usability Testing,  Spring 2009


Section #1.  Overview and Design

Objective
WAC wanted to obtain information about how UK undergraduate students used the UK Libraries (UKL) web site, how students viewed library design, and how well they could navigate the UKL site to effectively complete basic information seeking tasks needed to successfully fulfill course assignments.  Additional information was sought regarding information resources used by students for class assignments and their preferences in general web site design.

Demographics and Prior Library Experience
Six UK undergraduate students volunteered to take the test.  Their class status and major are listed below.    

1 Sophomore 

(Biology, honors student)   

2 Juniors 

(Spanish; Nursing)  

3 Seniors 

(Ag. Engineering; Biology; Integrated Communications)

Two students had taken UK 101 and FindIt.  One transfer student had taken UK 201.  One student has taken 3 course-related library instructional classes.  Two upper class students had never written a research paper at UK and never used library resources to fulfill a written assignment.

Questionnaire Design & Scoring   
The testing instrument consisted of 4 basic components.
1.  Demographic information and general questions about student library experiences
2.  Nine evaluation questions requiring students to navigate UKL web site to find basic information.
3.  Five exit interview questions about student website preferences and suggestions for UKL web site.
4.  Summative evaluations and final recommendations by WAC members.

UK Libraries homepage was used as starting point for each question.  Each student was given a one page sheet containing 9 questions related to basic library and information needs.  Students were asked to find an answer to each question and also talk their throughout the process, explaining their strategy and overall impressions.

Each session was videotaped and then converted to DVD format.  Sound quality was very good and video quality slightly grainy, but sufficient to evaluate mouse movements and read screens.  Average session length was just over 30 minutes.  All students answered the same 9 questions.


Each of the 6 student sessions was evaluated independently by two WAC members.  WAC members transcribed student responses to each question and added pertinent evaluator impressions regarding student performance.  

WAC evaluators assigned a score to each question based on the following 4 point Likert scale:



1.  Disagree strongly  
User found nothing relevant and/or gave up before finding the answer.

2.  Disagree somewhat  
User touched upon relevant path, but could not find needed information.**


**Confused by screen layout; confused by terminology; unable/unwilling to read page; etc.

3.  Agree somewhat
User found relevant path and relevant information, but didn’t fully answer question.



4.  Agree strongly
User found information similar to what a librarian would find.






Section #2.  Assessment of Student Responses and Task Completion, by Question Number.

Questions are listed below, followed by the average Likert score, mode, and distribution range for each question.  There were 12 grades for each question, since each of the six WAC members evaluated two sessions.



1. Where is the Education Library located and what are its hours and phone number?

Average Likert Score=3.83     Mode=4       
Distribution range:  (Low score=3.5    High Score=4)

2. Submit a question to a reference librarian online.

Average Likert Score=4   
Mode=4
Distribution range:  (Low score=4    High Score=4)

3. Find journal articles for an English class research paper.

Average Likert Score=1.83   
Mode=1
Distribution range:  (Low score=1    High Score=2.5)

4. Find books dealing with environmental terrorism.

Average Likert Score=3.29   
Mode=3
Distribution range:  (Low score=2.5    High Score=4)

5. Find a copy of the following journal article:
Axelrod, D. (1992). Getting Everyone Involved: How One Organization Involved its Employees, Supervisors, and Managers in Redesigning the Organization. Journal of Applied Behavioral Science, 28(4), 499-509.  

Average Likert Score=1.91   
Mode=tie: 1 and 2   Distribution range:  (Low score=1    High Score=3.5)
6. Find a copy of the DVD, Nashville.  

Average Likert Score=3.25   
Mode=4
Distribution range:  (Low score=1.5    High Score=4)
7. Find information resources on the topic of casino gambling and economic development.

Average Likert Score=2.50   
Mode=3
Distribution range:  (Low score=1    High Score=4)
8. Locate a copy of Criminological Theory, a book by Frank P. Williams III and Marilyn D. McShane published in 2004. 

Average Likert Score=3.71   
Mode=4
Distribution range:  (Low score=2    High Score=4)
9. Find a copy of Impact of Service-Learning and Social Justice Education on College Stdents' Cognitive Development by Yan Wang and Robert Rodgers in NASPA Journal, v43 n2 p316-337 published in 2006. 

Average Likert Score=2.55   
Mode=2
Distribution range:  (Low score=1    High Score=4)



Section #3.  Exit Interview:  Student Web Preferences & Suggestions for UKL Web Site. 


Q1.  Overall, what is your impression of the UK library web site?   
What do you like about it?  What do you dislike?


Like InfoKat (WorldCat Local). Thought that the subject guides required too much reading.


Used left side nav a lot.


Important that the search process is more refined.  Not easy to find information on the site. Need strategy for searching – would like help for doing this.


I’m neutral about it. The LI sessions helped, but by the 2nd or 3rd, they got a bit repetitive. “I like that I’ve learned where everything is” [an example of why we can’t rely on the user to tell us what they need….] Without the classes, it would take have taken me a long time to find what I needed. I dislike that some of these searches tend to be really finicky, if I don’t type in the exact word—it doesn’t look up “closest” word.

On Google and Google Scholar, I can type in an entire phrase, and it’ll pick the words out and give me whatever’s the closest, but the library website doesn’t do that, so I need to be more specific with my terminology and so I waste a lot of time. It would be easier to search through whatever comes up instead of typing in different search terms.


Likes: the Hours section, Ask a Librarian, Library Account
Dislikes:  I liked the old site better; new one has many buttons, colors, looks busy. Instead of coming to a first page where you can just do a general search, I feel like you have to use a lot of different buttons and I just don’t know which one to go for.

Hard to determine library holdings in InfoKat.  Many students unsure which UK library actually holds the item.  


Q2.  What changes would you recommend?

Make InfoKat button bigger.  Layout is “fantastic”  Loading of pages is slow.  Doesn’t like having to scroll. (These are all issues with Worldcat local.)

Clearer help on searches, make search simpler and easier.  A disconnect between physical and electronic resources.  Need help getting to the right spot.  Difficult to narrow things down.

Make searches more user-friendly. Instead of jumping to Ask a Librarian, students want to be independent, so have pop-up windows that give you suggestions and to guide you through or to suggest other places to look. I study late at night and there aren’t many folks to help.

Able to search by keyword (student may mean federatated search)

Ask a Librarian in the center of the page; need a map showing where UK libraries are located.

Subject Guides- didn’t know where to go after choosing the Guide

Less words on the very first page. Makes hours and locations more prominent and Ask-a-Librarian, that’s pretty important.  I understand that the searching the dbs. and stuff to the left is more detailed information but what’s more pertinent to the student is finding what they need at that time and what library it’s at. So if you go to campus libraries and find the address (chooses Law, and that blows her away), then goes to Little, complains that it has an address but she has no idea where that is so she has to go to the main campus page to find a map (so doesn’’t notice link for address).  
Student really likes InfoKat, she says because she is familiar with it. Finding journal literature is tough.  She thought it would be good if dbs were grouped by journal title. (WAC moderator showed Resources arranged by Subject page.  Student thought it looked useful.)


Q3.  What web sites do you use when doing research for UK class projects?  

Google (mentioned by every student).  
Two students use Google almost exclusively for assignments.

Reasons…” Because it is fast”…”Gives hits right on first page”… “likes how she can type in a Google “subject” and it gives list of web sites”. (Student asked if Google authority looked good.  She thought “pretty good”. )… “Google to see if I can find a scholarly site on there, which is kind of hard to do”.


Wikipedia (mentioned by 2 students)
“Good for keywords when starting to search topic and finding key words, but you can’t trust Wikipedial” 

“Google Scholar: PrSA website, industry websites. Ask Jeeves. Online Bibliographies. Since I’m a senior, I’ve learned how to find scholarly websites. It would be nice if the library offered a list of websites or an evaluation system you could type your website address in and the library would tell you if it’s academic and verify them for us.”

Biology classes: use PubMed.     Spanish classes: JSTOR or use Encore.

Q4.  Are there any related web sites that you feel are particularly well designed?  Why?


***Three students could not identify a web site they thought was particularly well designed (other than Google)


“None jump out. It’s project specific for me. For film, say IMDB. There are sites that are subject-specific.“


UK’s general web site.  Lexington Public Library   “Less is more” for homepage 


“Like Yahoo and that way it is arranged by categories such as journal article.”  Nothing else.

Q5.  Do you have any other comments or suggestions or questions about library services?


Physical library too noisy and inconvenient.  (student mostly uses WTY)   Wishes he could get away with drinks or sleeping.  Only goes there to meet groups. Library’s too noisy for him to study. 


Great library, like the Mac consultant and MS download, librarians are helpful.

Library has many resources but many times she uses what she finds on the internet because she is not sure how to locate them in the library.  (Student is biology major, but has never used Biosis.)

Fines are excessive. It would be nice to get an email to  let you know you have 3 days till your books are due. Letters for overdues were sent to my parents’ address instead of my email or text message. Student didn’t know about online renewal.) 

My classes are focused on researching and how to look things up.  More help buttons, things sectioned off. I do see library policies….

I know the library has a ton of resources available but I just feel like I don’t know how to find them. Even if you know the call # it’s sometimes hard to orient yourself; it’s a different call system from what most students are used to. Use the call # to look around at other books on that subject. I know there are lots of journals that come in everyday but if I want to find articles on organic acidemia, I’d have to find that journal but is there a specific journal –probably not—there’s a bunch of journals, and I don’t have the time to flip through them all. (Frank asks if PubMed is useful in that regard)… “Yeah, I look for that, but I feel it’s wasteful to have all those periodicals up there and look through everyone of them to find the right page. I asked a librarian, but they said you can’t just access one from the website, cause I was wanting to find organic acidemia and it would tell me if it were in a journal for specific area.



Section #4.  WAC Recommendations
#1  Increase Library Instruction Within the Curriculum
UK undergraduate curriculum needs library instructional sessions that are tied to course assignments and threaded throughout the four years of undergraduate study.  Basic concepts should be taught and reinforced (by course assignments) at an early junction.  Introductory classes, such as UK 101, give a good introduction, but students learn best when applying skills at a critical junction.  Upper division classes should stress subject specific research skills and involve research projects requiring the use of relevant databases and quality-filtered assessment techniques. 

#2  Assess Federated Search Options
This was a preferred approach by many students.  This concept has several limitations, but needs to be investigated as a means of increasing student involvement with the library and counteracting overuse of Google and similar search engines.

#3  Consider Streamlining Library Web Design
Several students seemed overwhelmed by the number of choices offered on UKL home page and were confused by some of the terminology.  There was a preference stated for “a less is more” look that gives fewer options and uses language that mirrors student expressions regarding their information needs.  UK Libraries web site should consider student preferences during any redesign.
#4  Incorporate Online Help
Students expressed an interest in being self-reliant. They often do class projects when reference support is unavailable.  Investigate the use of pop-up windows or other approaches to offer unmediated online help and tips.
#5  Investigate Library Needs and Preferences of UK Faculty and Graduate Students
Faculty and graduate students have different information needs than undergraduate students.  Consider devising a study instrument that can be used to assess the information needs and web design preferences of  these core groups of library users.

Section #5.  Summative WAC Evaluation Comments
Several students stated UK instructors didn’t give assignments requiring library research, or in a few cases, no research papers of any sort. Meaningful research assignments, threaded longitudinally throughout the curriculum, will enable students to graduate with the skills needed to obtain good jobs and succeed in a demanding technological workforce.  

Lack of basic understanding in how to find and use databases to find subject-related research.  

The concept of “databases”, as they relate to research, was unfamiliar to some students.  Topical searching was very difficult for them. 
Some students had little idea in how to start the process (relates to having done no college research papers in some case).  

There was difficulty distinguishing when to use the OPAC, subject databases, and E-Journals (EJ) button.  Students typed subject terms in EJ database, Article author names in OPAC, which indicated the relationship between articles and journal titles was hazy.
Students that did use databases, tended to select only 1 database with which they were familiar, such as EBSCO Academic Search Premier.  “Research Guides by Subject” was totally unfamiliar to students (all had declared academic majors).  Several students thought the Subject Guides looked useful, but didn’t know how to begin a search from within a Subject Guide.  
Students expressed a preference for federated search (similar to Google), but did not understand the limitations of the federated concept when conducting in-depth research.

General inability to devise and revise search strategies for topic searching. 

Finding a relevant information source (such as a useful database) was a big hurtle. Figuring out how to use the search interface and identify good search terms was difficult for several students.  Refinements such as limiting to specific fields, use of synonyms, and 
Boolean logic was under-used. 

Students did reasonably well when searching for known items, such a specific book title, when OPAC was chosen.

Difficulty in understanding bibliographic citations to obtain a copy of a known journal citation.

Article titles were used, instead of journal names, when searching the E-Journals database for a known journal article.  Other students used InfoKat and searched by authors.  Parsing out volume and issue numbers was a new experience to some testers.

Scrolling to find needed information was underutilized. Students wanted needed relevant results to appear quickly.  They were disinclined to scroll through results and assumed the best results (loosely defined) would be listed first. 

Google domination!   Students listed search engines as their favorite information resource for class assignments.  They liked the ease of use, ability to translate spelling errors, and were generally happy with initial results. A few students stated they would rather use Google than revise a search strategy in a library resource. 

Questionable quality filtering techniques Students assessed their quality-filtering techniques as satisfactory, but little evidence was obtained to verify this ability via either assessment instrument or wrap-up questions.  Quality filtering evaluation would be a good topic for any future library web tests.
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